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Overview

1. Why do it, what is it and who's
doing it?

2. How well am I doing it?
3. Is it making a difference?

4. What next?
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Why ? Concerns about behaviour.

Key Principles:

* Positive behaviour can be learnt

- With effective support, environments will change
- Afocus on prevention

- Evidence-based approaches

- Plan and implement with partners

- Fidelity with local adaptations

« Build on what is already working



Reason and power to change




PBA4L portfolio

TYPE OF
SUPPORT

Services supporting individual students
are designed for the small number of

PB4L
individualised
students who require INITIATIVES
support tailored to their specdific needs
and circumstances.
. SERVICES
Targeted programmes are designad SUIPPORYTINCG
e a P a INDIVIDUAL S
B e W T STUDENTS 2
additional support, often working in (2t high risk) B emcire
snall groups. ' Wrapavround Service

Whole-school change : TARGETED
approaches are designed PROGRAMMES
for all students and staff. {for students at risk)

= Increds ble Years Parent
= Incred ble Years Teacher
- Te Mana Tikitiki

CHANGE APPROACHES
- PB4l School-Wide

- PB4l Restarative Practice
- Huakina Mai

- My FRIENDS Youth

- Wellbeinge»School

- PB4l website
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What i1s PB4L School-wide?

A framework for enhancing the adoption and
Implementation of

A continuum of evidence-based
Interventions, to achieve

Academically and behaviourally
Important outcomes for

All students

(Sugai, Horner, Algozzine, Barrett, Lewis, etal, 2010y .
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Three-tiered continuum

Supports approximately 5%
of students who require
individualised interventions
tailored to their specific needs

TIER THREE

(Intensive)
and circumstances

TIER TWO . . .
(Targeted) Provides small-group interventions

for approximately 15% of students
requiring additional support

TIER ONE
(Universal)

Establishes the foundation for PB4L-SW through
practices and systems for all students and staff
implemented across all settings. Approximately 80% of
students will have their needs met by Tier One supports.
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Who'’s doing it?
PB4L School-wide in Aotearoa

* 696 schools
* 194 secondary
* 42 area

* 74 Iintermediate
« 383 primary

« 3 other types
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Key School-wide components

OUTCOMES

Establish
SYSTEMS to
support staff to
accurately and
durably
implement
PB4L-SW

PRACTICES

Select PRACTICES (not
necessarily programs) that have
demonstrated effectiveness in
supporting students to achieve
desired outcomes

Gather DATA
to support
decision
making

OSEP Center on %

Positive Behavioral
Interventions & Supports
Effective Schoolwide Interventions
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Key School-wide components

OUTCOMES

of social competence and
academic and extra-curricular achievement

SYSTEMS

PRACTICES

Positive Behavioral
Interventions & Supports
ed Effective Schoolwide Interventions



Tier One: Seven Essential Features
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Acknowledging expected behaviour

Monitoring and evaluation
cuuualon.govt.nz

Sustaining principal commitment

Identifying positive expectations

UNICAT

EFFECTIVE USE OF DATA

OPE




Values defined by the community.

education.govt.nz



How well are we implementing?

« Team Implementation Checklist (TIC)

- Effective Behaviour Survey (EBS) / Self Assessment
Survey (SAS)

« School-wide Evaluation Tool (SET)
« Benchmarks of Quality (BoQ)
+ Tiered Fidelity Inventory (TFI)

Monitoring and evaluating progress in implementation



Team Implementation Checklist
(TIC)

Demonstration School Exemplar

Team Implementation Checklist Subscale
Demonstration School Exemplar
9/20/2014-6/20/2015

®9/20/2014 ™1/30/2015 ™ 6/20/2015

100%
90% -

80% -
70% -

60% -
50% -
40%
30% -
20% -
10%

Percent Implemented

g
‘

Team
Assessment
Define
Teach
Reward
Classroom
Information

Commitment
Consequences

|dentifies which SW practices are in place

Used monthly until consecutive scores show high levels of implementation
For this example, SW team might decide to focus on assessment

and consequences
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Effective Behaviour Survey (EBS)

Percent of Respondents

School-Wide Current Status School-Wide Current Priority
Demonstration School Exemplar Demonstration School Exemplar
5/29/2015 5/29/2015

100% 120%
1

100%

80%

¥ Low

Not 80%

60%

60% B Medium

¥ Partial

40%

¥ In Place 40% B High

20%

20%

Percent of Respondents

0% 0%

» Also called the Self-Assessment Survey (SAS)

« Evaluates the extent to which staff perceive SW systems and practices
to be in place

* Looks at implementation in and outside classrooms

« School staff complete annually

education.govt.nz



PB4L School-wide... Tier One

Examples of what is measured

Essential features

A. Expectations defined

B. Behavioural expectations taught

C. On-going system for acknowledging
behavioural expectations

D. System for responding to behavioural
violations/lockdown procedure/crisis plan

E. Monitoring and decision making
F. Management

G. National/Regional support

Staff agreement with, and visibility of, positively stated behaviour
expectations.

Documented teaching system in place
+ Student and staff awareness

+ Documented system in place
+ Staff and student recall of giving and receiving acknowledgement.

» Documented system for managing specific behavioural violations
* Visibility of crisis plan
+ Staff and principal agreement on systems.

Collection, reporting, reviewing and using discipline referral data.

» Behaviour improvement is a priority goal in school plan
» Establishment and visibility of School-Wide team,

* School has budget allocated for School-Wide.



School-wide Evaluation Tool (SET)

Average SET Data before starting PB4L School-Wide

100%

90%

80%

70%

60%

50%

Average SET score

40%

30%

20%

10%

0%

C D E F G Average

Essential features

H2010 intake ®2011 intake ™2012 intake ®2013 intake

Ow>

. Expectations defined
. Behavioural expectations taught
. On-going system for acknowledging

behavioural expectations

D. System for responding to behavioural F. Management
violations/lockdown procedure/crisis plan G. National/Regional support
E. Monitoring and decision making

e
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School-wide Evaluation Tool (SET)

100%
80%
60%
40%
20%
0%
A B C D E F G Average
H2010 ®m2011 w2012 w2013 w2014 wm2015
A. Expectations defined D. System for responding to behavioural F. Management
B. Behavioural expectations taught violations/lockdown procedure/crisis plan G. National/Regional support
C. On-going system for acknowledging E. Monitoring and decision making
behavioural expectations

—
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Teach what to do:

19

education.govt.nz



Systems? Practices?

Trian8|e Data Graph B Students with 6+ Referrals
Office Discipline Referrals (no minors) [0 Students with 2-5 Referrals
B Students with 0 or 1 Referrals
100
50
£
© 60—
-
= 3
w
S
S 40+
==
20
0 1
201011 201112
School Year
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Behaviour Referrals by Student
16 :
9 14 Too many!
5 12 N
2 10
5 8
5 6
ks 4 s
E
> 2
0
ABCDEFGHIJKLMNOPQRSTUVWXY Z

If many students are making the same mistake, it typically is the system
that needs to change, not the students.

Teach, monitor and reward before relying on punishment

education.govt.nz



Decision making at all levels

* Whole school system and supports, universal screening

« Additional support through group interventions

TIER THREE

 Individual student support (Intensive)

TIER TWO
(Targeted)

TIER ONE

Same baS|C proceSS . e - (Universal)

e e e e e o i
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Improving decision making via effective problem
solving

Review
Status and
|dentify
Problems

Evaluate

Develop and

Ranq Refine
e >ollect Hypotheses
Action Pla Collect yp

and Use
Data

Develop and
Implement
Action Plan

Discuss and
Select
Solutions

Team Initiated
Problem
Solving (TIPS)
Model



Is there a problem?
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Primary School 465 student

Average Referrals Per Day Fer Honth

Average Referrals Per Day Per Honth
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Primary vs precision statements

Primary Statements

Precision Statements

* There are more ‘major’ incidents for
physical aggression on the
playground than last year. These
are most likely to occur during
interval, with a large number of
students, and the aggression is
related to getting access to the new

playground equipment.

education.govt.nz



Primary vs precision statements

Primary Statements Precision Statements

There are more ‘major’ incidents

than last year. These

are most likely to occur durin
with aNarge number
stu lon is

Student disrespect is out of related

control

e e e e e o i
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Choose the smallest
change that will have
the biggest impact

In Amsterdam, the tile under Schiphol's urinal$‘
would pass Inspection in an bperating room.
But nobody, notices. What eéverybody does
notice is that each urinal jhas a fly in it.

7 -
v
Look harder, and the fly turns into the black outline of a fly, etched‘lﬁi;y

porcelain. It improves the aim. If a man sees a fly, he aims at it. o
Fly-in-urinal research found that etchings reduce spillage by 80%. It gives
a guy something to think about. That's the perfect example of
process control.




Building solutions

Keep the problem statement in focus:

« Brainstorm all ideas for decreasing the problem

* prevention, teaching, acknowledgment, corrective
responses, data collection ...

« Determine which of the solution ideas you will implement
« Determine the priority of the problem

 Choose solutions that best fit the context & the
problem

« Choose the least number of things to do that will
support meeting the expected outcomes (meeting the

goal).

29 education.govt.nz



What has changed?

« Improved school climate

* Increased effective
practices/approaches

* |ncreased confidence

* Increased consistency across the
school

* Reduction in major incidents

* Improved student attendance
and engagement

e e e e e o i
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In 2012 we had only 4 suspensions. (This was down from 2011
and previous years; fewer stand downs too, and no exclusions or
expulsions.)

A principal’s view...

The whole school is much calmer. (We had no large fights in
2012, not many small fights either. Before PB4L we did have large,
scary big mob fights, regrettably some outside our school gates.)

We had better NCEA results in 2012. (I can put some of this down
to a calmer, more orderly school climate and therefore much less
disruption to learning, with teachers more able to concentrate on
teaching and learning rather than behaviour management.)

Teachers report fewer behavioural issues in class.



Retention of leavers to age 17 or
above

Retention of leavers to age 17 or above

BB -l

70

2009 2010 2011 2012 2013 2014

e 2010 Cohort === 2011 Cohort =——=2012 Cohort ==——2013 Cohort =—[ational
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Expulsion rates
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Exclusion rates
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Suspension rates
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Stand-down rates
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Achievement of NCEA Level 2 or
above

Percentage of school leavers with NCEA level 2 or above
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Achievement of NCEA Level 2 or above
from students in decile 1-3 Schools

NCEA level 2 or above achievement by leavers from decile 1-3 schools
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What next? Sustaining change

“‘We don’t want to be in something and say ‘We did this
in 2012,” we want to be involved in initiatives that we
keep and have as part of the life of the school.”

Principal

e
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The school change growth curve

School
change

Growth . Maturation C Decline

Introduction phase F;hfse hase
phase and . (plateau)
implementation |
dp |
Time

(Adapted from Cowie, et al., 2011, p. 2; and ideas in Fullan 2004)

e e e e e o i

41 education.govt.nz



Acknowledgments

Office of Special Education Programs (OSEP) Centre on
Positive Behavioral Interventions and Supports (PBIS)
Professor George Sugai, The Centre for
Behavioral Education & Research,
University of Connecticut

Professor Tim Lewis, Dean for
Research & Graduate Studies at The
University of Missouri-Columbia

Professor Horner, Anne Todd & Steve
Newton (University of Oregon), Bob
Algozzine & Kate Algozzine (University
of Carolina)

e e el e e e o i

42 education.govt.nz



Lifting aspiration and educational

achievement for every New Zealander
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