APPENDIX Al: EXAMPLE OF DATABASE PAGES
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View / Search other programmes // Add New Programme // Choose another programme to edit / update //
Repons
Page - 1234567891011 12

Institution: Example
Programme: Example

INITIAL TEACHER EDUCATION: POLICIES AND PROCEDURES
Programme Information Template

Mame of Institution:

| Eample L

Name of Programme:

Name of Qualification:

EFT Value of Qu:l:'ﬁulian 3

Student Intake 2005 :

Quality Approval Body:
. NZQA Cceac Cirr L cuar
Sector:
{_ Early Childhood _ Primary
[ Secondary L Combined |
Location:
Language of Delivery:
¢ English {_ Maori immersion
{_ Bilingual _ Other: |

Mode of Delivery:
i Centre/Field based L Multi-site
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1= Face 1o face L Flexible
L Distance L Part-time
[ Web based Cother [ ol

Spedal Characteristics of delivery:

T

Length of Course (full-time equivalentk:

C 1 year € 2 years
3 years 4 years
Cother: | |

Fees for domestic students (for one year):

< $1000 _ $1000-1499 C $1500-1999
C $2000-2499 € 52500-2999 € $3000-3499
_ $3500-3999 (L $4000+
Gpduee)
View / Search other programmes // Add New Programme // Choose another programme to edit / update //
Reports

Page-1234567892101112
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View / Search other programmes // Add New Programme // Choose another programme to edit / update //
Reponts
Page- 1234567891011 12

Institmtion: Example
Programme: Example

ENTRY POLICIES AND PROCEDURES

Academic Entry Critenia under 20:

Academic Entry Criteria over 20z

—

Minimum Age:

Personal and Professional Qualities:

Recognition of Prior Leaming:

—_——

Procedures for Seledion:

|:. Interviews:
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{__ Confidential Referee Reports :

Pt e

L_renuml statement:

Lﬁmd health:

| Declaration of Criminal Convictions:

-

!__;Ohmuﬁuul of applicants working with children:

i ¥ |
|
t;lwi-mpu attestation:
i
L_Liltnqr test:
i
]
!_Num!ﬁqf besk:
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Other leg. group interview process, addressing barriers):

View [ Search other programmes // Add New Programme // Choose another programme to edit / update //
Reports
Page - 1234567891011 12
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View / Search other programmes // Add New Programme // Choose another programme to edit / update //
Reponts
Page - 1234567891011 12

Institution: Example
Programme: Example

CONCEPTUAL FRAMEWORK

CONCEPTUAL FRAMEWORK ﬂlu-'ludini :'ﬂir:nr'llllli aims and undim'min! research)

Special Character (Te Aho Matua, Christian, Steiner or Montessori etck:

Graduate Profile:

Other:

fy_

View / Search other programmes [/ Add New Programme // Choose another programme to edit / update //
Reports
Page - 1234567891011 12
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View / Search other programmes // Add New Programme // Choose another programme to edit / update //
Reports
Page - 1234567891011 12

Institution: Example
Programme: Example

CONTENT OVERVIEW

Compulsory Content:

Optional Content:

Parallel Programme for Immersion/Bilingual:
|

G

View / Search other programmes // Add New Programme // Choose another programme to edit / update //

Reponts
Page - 1234567891011 12
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View / Search other programmes // Add New Programme // Choose another programme 1o edit / update //
Reports
Page- 1234567891011 12

Institution: Example
Programme: Example

ASSESSMENT

Policy (kev pointsk

Fractice (kev pointsk

Requirements for Eduminn:

Frocedures for non achieving students:

lpase)

View / Search other programmes // Add New Programme // Choose another programme 10 edit / update //
Reports
Page- 1234567891011 12




View / Search other programmes (/ Add New Programme // Choose another programme to edit / update //
Reports
Page - 1234567891011 12

Institution: Example
Programme: Example

TREATY OF WAITANGI

Policy:

]

Practice lincluding content and assessment):

Grgme)

View | Search other programmes // Add New Programme // Choose another programme to edit / update //
Reports
Page - 1234567891011 12
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View / Search other programmes // Add New Programme // Choose another programme 10 edit / update //
Reports
Page-1234567891011 12

Institution: Example
Programme: Example

PREPARATION FOR INCLUSIVE TEACHING PRACTICES

Policy:

S

View / Search other programmes // Add New Programme // Choose another programme to edit / update //

Reports
Page - 1234567891011 12
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View / Search other programmes // Add New Programme // Choose another programme 1o edit / update //
Reports
Page- 1234567891011 12

Institution: Example
Programme: Example

PRACTICUM REQUIREMENTS

Practicum:

Year 1:

Year 2:

Year X

ST

Al e

Total Weeks:

Supervision :
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Responsibility for Assessment :

Support by provider institution :

Relationship of practicum with employment in centre or school:

s |

may

Associate Teacher selection and professional development:

Process for dealing with failed practicum:

Perceived constraints/pressures affecting quality of practicum:

f:
1
1

Qe

View / Scarch other programmes // Add New Programme // Choose another programme to edit / update //
Reports
Page- 1234567891011 12
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View / Search other programmes // Add New Programme // Choose another programme to edit / update //
Reports
Page- 1234567891011 12

Institution: Example
Programme: Example

RESOURCES
For Students:
L Library cicr L Store
[ AV Support [ Other: | 1
Support:
L Disability 2 Maori [ Pasifika
{_ Counsclling {_ Learning support I_ Scholarships
E Chaplaincy L__ Recreation E Accommodation
{__ Childcare L Cafeteria Ll |
Graduate Support:
For Staff:
£ Library Zicr [ Store
{_ AV Support L Other: | |
Support:
{_ Disability {_ Maori {_ Pasifika
{__ Counselling {_ Scholarships I Administrative
L_ Chaplaincy | Recreation [ Staff Development Centre
= [_ Other:
£ Childcare [_ Cafeteria - iendecal

View [ Search other programmes /f Add New Programme /I Choose another programme to edit / update //

Reports

Page - 123456789101112
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View / Search other programmes // Add New Programme // Choose another programme to edit / update //
Reporis
Page- 1234567891011 12

Institution: Example
Programme: Example

STAFFING
Academic Qualifications:
!
I
1
Teaching Qualifications/Registration:
i
:
Staff ”‘EEE- nce in |r-i:!f|5 in that sector:
Staff Tenure: -comment on ion tenured/on contract

Professional Development requirements/opportunities for staff:

Support for staff research activity (given release time for research, Ministry Conlracts ete.):

Professional/ Community/ Centre/ School Involvement:
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View / Search other programmes // Add New Programme // Choose another programme to edit / update //
Reports
Page - 1234567891011 12
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View | Search other programmes // Add New Programme // Choose another programme 1o edit / update //
Reports
Page-123456789101112

Institution: Example
Programme: Example

QUALITY ASSURANCE PROCEDURES

Intemal Review/Audit:

External Review/Aundit:

Monitoring: (Name and date of last visit)

I I |

5.

Moderation processes:

e e e e e ———

Processes for ensuring multi-site consistency:

Constraints on ensuring multi-site consistency

|

{ .

A system for student evaluation:
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A system for community and stakeholder input /consultation:

A system of staff appraisal:

Perceived constraints/pressures affecting quality of programme:

(=)

View / Search other programmes // Add New Programme // Choose another programme 1o edit / update //
Reports
Page- 1234567891011 12
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View / Search other programmes // Add New Programme // Choose another programme 1o edit / update //
Reponts
Page-123456789101112

Institution: Example
Programme: Example

OTHER

Other:

e T p——

=rr

View [ Search other programmes // Add New Programme // Choose another programme to edit / update //

Reports
Page - 1234567891011 12
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